
Motivating Civic Action Among First Graders in the Common Core Era Using the “Inquiry Arc”

NCSS, the Common Core and  the use of the C3 Framework “Inquiry Arc”
The promise of the Common Core State Standards Initiative (CCSS)  is to deepen social studies content by strengthening reading comprehension.  Social Studies is integrated in the CCSS in the area of “Reading: Informational Texts.”  “The Common Core Standards  say little about social studies as a core curricular subject. Instead, in the K5 standards, social studies are lumped within non-fiction reading and literacy standards.”[footnoteRef:1]   There is concern of the CCSS’ extensive use of  informational texts,  yet the CCSS  defines informational texts broadly for k-5 grades, including literary nonfiction   including  “texts that follow a narrative structure but also present information and often embed that information in a story format.” [footnoteRef:2] [1:  Andrew Hermeling. “Social Studies:  On the outside looking in. Redeeming the neglected curriculum.” District Administration. 49, no 3 (2013):  51. ]  [2:   Joanne Yatvin, “Warning: The Common Core standards may be harmful to children.” Phi Delta Kappan.94, no.6 (2013); Beth Maloch, and Randy. Bomer, “ The Common Core Standards: What are we talking about anyway?” Journal of Reading Education 38, no 3 (2013); Barbara Moss, “Ten essential for teaching informational texts.” California Reader 46, no.3 (2013).
] 

Concerned about the lack of social studies standards in the CCSS,  the National Council for the Social Studies (NCSS) has published a new framework, the College, Career and Civic Life (C3) Framework for Social Studies State Standards to promote knowledgeable, thinking, and active citizens. The C3 Framework promotes inquiry through an “inquiry arc” model with  four dimensions: “1) Developing questions and planning inquiries; 2) Applying disciplinary concepts and tools; 3) Evaluating sources and using evidence; and 4) Communicating conclusions and taking informed action.” [footnoteRef:3]  The goal of the C3 framework is based on the idea that “students need the intellectual power to recognize societal problems; ask good questions and develop robust investigations into them; consider possible solutions and consequences; separate evidence-based claims from parochial opinions; and communicate and act upon what they learn.”[footnoteRef:4]  [3: NCSS, The College, Career, and Civic Life (C3) Framework for Social Studies State Standards: Guidance for Enhancing the Rigor of K-12 Civics, Economics, Geography, and History (Silver Spring, MD: National Council for the Social Studies, 2013), 17.]  [4:  IBID,6.] 

In collaboration with a first grade classroom, we implemented a mini unit on civic action and community mindedness using informational texts, following the CCSS definition of literary nonfiction and follwijng the C3 framework’s “inquiry arc.”  The goal of the unit was to engage students with the terms” “community” and “positive community member,” and ultimately take an informed action as a positive community member.  We implemented a pre survey, multiple data collection points through and a final post survey and reflection.  The mini-unit was based on the book One Hen, with support of several other books to help define participating citizens, or positive community members, including:  The Boy Who Harnessed the Wind and Beatrice’s Goat.[footnoteRef:5]  The unit was interdisciplinary between social studies and language arts, with a focus on the National curriculum standards for social studies theme “civic ideals and practice.” [footnoteRef:6] [5:  Katie Smith-Millway,, One Hen: How One Small Loan Made A Big Difference (Toronto, Canada: Kids Can Press, 2008);  William Kamkwamba, and Bryan Mealer, The Boy Who Harnessed theWind. (NY: Dial Books for young readers, Penguin group, 2012) ;  Page McBrier, Breatirce’s Goat(AR: Heifer International, 2004).]  [6:  NCSS, National Curriculum Standards for Social Studies: A Framework for Teaching, Learning, and Assessment (Silver Spring, MD: National Council for the Social Studies, 2010).] 

Following the Inquiry Arc on civic ideals and practice:  Multiple day lesson on the meaning of community and positive community members.
Dimension 1 of the Inquiry Arc: Developing Questions and Planning Inquiries 
With the entire scope of human experience as its backdrop, the content of social studies consists of a rich array of facts, concepts, and generalizations. The way to tie all of this content together is through the use of compelling and supporting questions.[footnoteRef:7] [7:  NCSS,C3 Framework, 17] 

The teacher followed this first dimension of the inquiry arc to facilitate the development of compelling and supporting questions for the lesson.  
Character building context. 
The setting of the first grade classroom was a community of learners that had been shaped throughout the year  by a responsive classroom  philosophy, where the term community had been used frequently.  In addition, prior to this lesson, the class focused on character development and learned about how to summarize books with regards to their characters using “Read think write” initiatives. [footnoteRef:8] The teacher began the process of developing questions by building connections: [8:  (http://www.readwritethink.org/] 

“Our class has been working on understanding, creating, and listening to stories with characters.  We know characters make a story come alive, and we notice the main characters and we look for details so we can get to know the character(s) better.”

“Today I want to teach you that when readers want to think deeply about a character, we can examine the ways that people around the character treat the character.  We not only notice how other characters treat and view the main character, but we also notice how others speak to the character and treat the character.  We do this because we want to deepen our understanding of characters and people.”

Prior to reading the book, the teacher asked the students to keep in mind who the character of the book was and what type of community member he was and then, what type of community member they are:

“One  day a boy named Kojo is given a small loan of money.  He thinks a lot about this loan and what he could do with the money.  One of the most important things he thinks of is helping his poor family and his poor community. 

Turn and Talk: Think of a time you helped your family, friend, neighbor, or anyone in your community?”

After the students shared out their experiences, the teacher flipped to a chart paper where she previously wrote the following questions and asked the students to keep them in mind while she read:

What type of person is Kojo?					

How do others treat him?

Would you want to be friends with Kojo”

These questions are geared toward developing the compelling question of “What does a positive community member behave?” The chart hung next to the teacher as she read the book and as they went along, she asked students the questions and she recorded their responses on the chart.  The teacher read the book over the course of two days to take the time to define terms, new words, foods, and ask questions about the culture they were learning about and the character’s actions.
Dimension 2 The Inquiry Arc: Applying disciplinary concepts and tools and 
Dimension 2 sets forth the conceptual content that defines the disciplines, such as the historian’s habit of describing how the perspectives of people in the present shape their interpretations of the past. This practice, along with the curricular content and the distinctive habits of mind from the other social science disciplines, informs students’ investigations and contributes to an inquiry process for social studies.[footnoteRef:9] [9:  NCSS, C3 Framework, 17.] 

The teacher encouraged the students to engage in the practice of student investigation into the compelling question by developing a board game where they engage thoroughly with the compelling question regarding positive community members. In this manner, they took guesses as to positive and negative community member qualities and developed a game based on these ideas. 
Developing  a board game based on the concept of positive community members. 
The teacher asked the students to list qualities that make a “positive” and a “negative” community member.  The teacher recorded the students’ responses on a T-chart as the students shared out.  They had a good list of all the qualities that comprised positive and negative community members.  We facilitated board game making with the students, based on the concepts of positive and negative community members.  
The board game we envisioned included a board, where the students could make the path of different colors (similar to Candyland), and game rules.  The way a pawn could move was determined by picking a color card which indicated which color to move to.  If  the color card was marked with a question mark, the player had to pick a card from the “community chest.” The community chest cards  had  either positive or negative community member qualities written on them.  The  player would read the card aloud and determine if it was positive or negative. If they got it right, they could move to the color on the card they had originally picked.
Prior to making the board game, we asked the  students to pick two blank cards to write a positive community member behavior on one, and a negative community member behavior on another, in order to contribute to the“community chest.” We modeled this process for the students, and asked them to use fictitious names and to write a mini-scenario, like “Lizzy shared her candy with Charlotte.”  IN addition to modeling,  we shared a few “I don’t bully” picture books that depicted positive and negative community member actions. [footnoteRef:10] These helped students develop their cards.  [10:  Melissa Higgins. I Don’t Bully. (Minnesota,: Capstone Press, 2014).  
] 

Cards that students wrote  included  “Jack gave food to Sam,”  “Zan pulled Zack’s hair,”   “Lizzy doesn’t want to hurt people.” 
They split into two groups, where each group developed their own board game. The students each took a role, whether it was coloring in color cards, cutting cards to make squares for the board game, coming up with a gamer title, decorating the board, making the board game path. 
Evaluating sources and using evidence
Having students gather, evaluate, and use a rich subset of those sources offers them opportunities to identify claims and counter-claims and to support those claims with evidence. Making and supporting evidence-based claims and counter-claims is key to student capacity to construct explanations and arguments.[footnoteRef:11] [11:  NCSS, C3 Framework, 18.
] 

Playing the board game
After the game was completed, the students played one round of the game during that time, but during choice times, the students chose to play the games they created.  The game asked the students to pick the cards in the community chest and determine whether or not it was a positive or negative community member behavior.  The way the students played was they read it aloud and the other players chimed in their beliefs. At times there was some disagreement about whteher a behavior was positive or negative, allowing for critical discourse and problem solving. 
Drawing connections to the students’ “individual reading books.” 
The teacher asked the students to identify evidence of positive and negative community members attributes of the main characters of their individual reading books and identify reasons why they determined their characters were positive or negative.  This gave the students an opportunity to take their working definition of the concept of community members and apply it to other sources and test out their beliefs. 
Interviewing fifth graders on their ideas of community
At the school there is a “book Buddy” program, where the first graders pair up with a first grader and read.  During their book buddies this week, the first grade students were asked to bring a questionnaire sheet to their book buddy and ask the fifth grader to define community.  The fifth graders and first graders collaborated on this project, furthering the connection with the term community and who is in a community.  They were able to identify how this definition matched their existing definition or in some cases, they found their fifth grade book buddy did not know what community was and the first grader helped the fifth grader understand the term better. 


Communicating conclusions and taking informed action
Active and responsible citizens identify and analyze public problems; deliberate with other people about how to define and address issues; take constructive, collaborative action; reflect on their actions; create and sustain groups; and influence institutions both large and small.[footnoteRef:12] [12:  NCSS,C3 Framework,  19.
] 

Goal Setting
The teacher asked the students to think of a goal they could complete within a few weeks outside of class.   She first discussed with the students all the ways the main character of the book,  Kojo, helped his community.  Then she facilitated a group brainstorm on ways they could help their community.
The students wrote down their goals of how they could be a better community members (n=17).  Several themes emerged as their goals, including donating goods to people in need (n=7) , cleaning up their community (n=2)  and  growing food (n=4), like Kojo, for their community.  There were a few individual goals: raise money to find a cure for cancer, help animals, and wash tables.  One student did not create a goal due to a lack of understanding of the assignment. 
 Some of the goals were:  “I help my community giving people things they don’t use like money and clothes and food,” and  “My goal is the help my community by cleaning up,” and 
 “My goal is to wash tables to help clean tables in my community,” and “I want to help my community by raising money to find a cure for cancer.”
After the students wrote their goals, the teacher sent the goals home with a letter asking the parents to help the students complete their goals by a given date, two weeks out.  For the students who were donating goods, we offered to help bring the goods to the community centers that accepted the goods.  Within days we were receiving food and toys and other goods the children donated.  
The week of action
After the board game development, the students were engaged with their “goals” and taking “action” outside of the classroom as positive community members.   The teacher read other informational texts, including similar but different literary nonfiction such as Beatrice’s Goat and TheBoy Who Harnessed the Wind.  Throughout the week, students brought in food , clothes and toys to donate.  Other children were seen picking up trash on the playground to help clean up and complete their goal. 
Goal reflection
On the final day of the unit we asked the students to write a reflection on their goal (n=17).  Eleven of the students completed the goal they set out to do.  The two who chose to clean up trash, cleaned the playground afterschool and had another girl join in who had a different goal.  The three of them attracted more groups of kids to help too. In addition, two other student s reported that they  switched goals to cleaning up trash throughout the allocated time.
All seven of the students who set out to donate goods, donated goods, along with an additional three others who donated food, toys and clothes. One of the students who set out to grow food did plant food in a community garden at school and the student who set out to clean tables claimed he did clean his classroom. The student who set out to donate to cure cancer did a walk for raising money for a cure for cancer, and last, a girl switched her goal to help animals to helping her brother who was in need. 
In their reflections (n=18), they considered what future goals might be to help people or their community.  Ten students reported they will donate more, and they discussed that they felt good donating food.  One student who went to the local soup kitchen talked about bringing food to the place and how good it felt and wanted to do it again. Four students wanted to clean up trash.  Two students mentioned wanted to help animals, one student wrote about planting food and one other student wrote about helping her grandmother. 
Assessment
Pre survey/ post survey
Prior to the implementation of the lesson, we conducted a pre survey, where we asked the students three questions:
What does community mean to you?
What does it mean to be a positive community member?
What have you done in the past that made you a positive community  member?
In the pre survey, six students defined community as a group of people or beings, (they were also studying insects, so there were a few bee colony analogies drawn).  Two definitions were very close to accurate, such as a positive community member is “someone who helps the world” or a “police officer” but their definition of community was more about the individual positive community member versus noting a community is a group.  Eleven students did not have an idea what community meant. Some wrote “I do not know,” and others guessed “a group of side, “an egg,” “put something together o take something apart.”  
Interestingly, of the eleven who could not define community or community member, when asked when in the past they were a positive community member, they answered in such a way that indicated they understood what a community member was.  All five wrote about helping someone, i.e. “When I helped my friends.”   One wrote about a time she was polite, “ON Christmas I am nice and polite.”
Post survey
Seven students defined community as a group of people in one way or another, i.e. “Like my class is a community is like a school community,” “a neighborhood,” “a bunch of family or friends.”  Seven students did not define community as a group of people, but defined both community and a positive community member as someone helping their community, i.e. defined a community as “This is me helping a lost kitty get to the vet.” “someone who helps the community, something you do.”  These  seven students all defined a positive community member accurately.   Five students were not able to define community or positive community member, “Me and my sister climbing a mountain,” was one students’ response to defining a community, “playing,” was another.   Two of these five students explained a time they were a positive community member as helping someone.
Comparison of surveys:
All the students who met the definitions (n=6) of community and positive community continued to meet the definitions.  Of the two students who were developing in the presurvey, were still developing in the post survey, and of the eleven in the pre survey who could not define the terms, only five remained unable.  Two students moved from not able to define to being able to define, and four students moved from not being able to define to a developing definition of the terms.  In other words, six of the nineteen students moved along the continuum of understanding the terms of community and positive community member (31% of the students), while 31% remained at a working definition of the terms.  Of the 31% who moved along the continuum,  33% of those moved from "not met" to "met," while the remaining 66% moved to developing. 
INSERT A CHART! MAYBE?

Conclusion:
The purpose of this project was to use informational text that is written in a narrative story format but presents nonfiction material and content in an engaging manner.  In addition, the goal was to follow the C3 framework and help students not only think about informational text but have this thinking lead to action.  The reading of the text was the jumping off point for the board game activities, the goal setting, the completing of the goals and reflections.  The project was  effective on a majority of the students’ understanding of the terms community and positive community members.  Since the lessons mainly focused on this idea of positive community member behavior, the students gained a stronger sense of the meaning of  positive community member versus community.  
In retrospect:
1)  Think we would have used participating citizen instead of the normative term positive community member.  Citizen would have worked better, but we were connecting it to their use of community in the responsive classroom model. However, while they used the term frequently, it was difficult for them to define it and it would have been fine to introduce the term citizen and participating.  It would have not been as normative and perhaps easier to define and certainly is more connected to the civic ideals and practice theme.
2) It would be great to start off with local community members’ stories, rather than all books based in Africa.  We would like to begin with texts that are more regional to NH and New England, and then as we progress throughout the year, expand into the world.
1. 
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